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} To begm let @e complment the Coalition for the Educatlon ‘of hlau Chlldren
and louth for its endeavors and existence and express a personal grati tude for
havn‘\g this opportunity. ;At this point in time it is very dlfflcult to find black" ‘
.people in a leadershJ.p capac1ty who stilde recoghlze the, cruc1alness of this
problem.™ By that I mean people who see that the answe( to the educatlon of bfack v
:folk is not s:.mply the attammg of a proportional racial mix. And because of ¢ o
that recognition you, dare to eont'mue to ask those more fundamental questions as. "
to why blacks do not receive that “equal bénefit" from schoolmg Because the t
| Coalltlon dares to raise thos e questlons is an expressmn of hope for thecfuture
of black people as black people in thJ.s _country. Also, even th many Qf dur / X
colleagues either vehemehtly support the NAACP's position on rac1al balance tok the
exclusmn 'of * the numerous broader questlons surroundmg the edueation of black
youth or for the sake of nqt alrmg dlfferencesﬂamohg blacks in publ:Lq,_ these
Colleagues are silenced. The net effect of eithet or both *of these postures\\
obsures the really tough,lssues in what might be termed a Qua_tx equal educa onal
opportunlty From reading the background material of the Coalition and its gvork
_over pasg year and a half or so, there is reason to have hope. that these“broader ’ .
issues will be aired and forced to the forefront of the struggle wfor\that equallty |
of educational opportunity. C o ' - '
/let me also reiterate ny gratitude for my being chosen\to address you. Dr. ,

A Lewis contacted me on the bas1s of rn)(bemg an "expert'' in the fleld of black

" education.s Vhile I shy away from such lauds. generally Wthh suggests that anyone

mcluded myé'élf would be the fount of knowledge on a particular subJect I ama

student of the subJect who is notu satlsfled with. the trite, cliched-and 1dea11st

[
.

non-seqse that often passes for lcnowledge on thJ.s subject. There are several
reasons for th:Ls dlssatlsfactlon on my part much of which does not have to do
wu,th my scholarly endeavors per se but aspects of my life whlch have shaped,

guided, if you wﬂl y scholarship. Like many, but not mdst, of my colleagues
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I actually taught fourth grade in a ghetto school for several years | That
pract1ce has led to certain’ theoretlcal insights that only experience can provrde
Also " dugling what was then the c1</11 rlghts movement I was A activist - in fact X
I was trying to make the NAACP become act1v1st In 1967 I was a participant at
the Natlonal Conference on Black 'Power. My activism and erotional commitment did
not stop in 1967 but I c1ted those examples s1mp1y to pomt out that my Vl?'w of
 this problem comes . fTom*a perspective that is not limited to scholarl;‘- that is
purely computerlzed and bookish - endeavors\. " ¢ k
"Another ‘reason/for Ty dissatlsfaction with what 1 have termed that trite,
cl‘ichedy and yideal.ié\qon-sense which oasses for knowleclge is thalt many of the
models, dhd the assumptions implicit ].B) those modéls, which’ shduld aid our under-
standing the problem of the education. of black folk, are at best short-sighted and

at worst fraudulent. By that-I mean that the premises of most of the models .+, ™

suggested as answers to this problem assume that their scheme, their gmmlck or

whatever will, through education, move jhe n’aéSes of black people into the main-
stream of Amerloan society. Let me lay whatever reputation I have or mlght hope -
to have on the line and say to you that none of" these schemes -(e.g. Busingy

performance contracting, bilingual or bldlalectal/blcultural ed, compensatory' ed

or giving kids candy for the correct answer) will do thlat " All of those models . '(

one way or another suggest that the problem rests with the cllent or st.udent which
| is sort of an educatlonlst/psychologlst perspective rather than a more whollstic

. Or systexm.c view; or as /%lliam Ryan (1968) put it, all of those models b,lan’e the
victim. It is from th1s broader more WhOllSth view that I study the problem of
black educatlon That more wholistic v1ew 1s based not solely on .my socmloglcal
trammg Wh.‘LCh takes the social structure rather than }.ndlvlduals as ‘'the "stuff"
of 1ts study but also, and more Jmportantly, my view does not acecept the systemis
belng basically J__ t with the position of blacks W1th1_n that system as being simply

a qulrk or some minor aberration whlch needs only a minot adJustment and everything

t o -
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will be "ok'. 'In other words it is my assessment only changes: of the greatest
_magnitude will brmg about JlIStlce for l;lack people. in this country with the
' beneflts to be acgured for blacks through educatlon as bemg a part of that change. |
Being con51stent with that assessment, the challenge laid before us as students ‘of
thig problem is not smply to kmderstand the s1t:uat10n of black folks but to change
it | . | : o oy
Finally ¥ way of mtroductlon Dr. Lewis madé it .very clear to me®that he
was th mv:.tmg Y here to l'half ste;f either sby way of myrpreparedness or in
terms of my candor Even nmore, the real ehallenge was that he wanted me to
1dent1f'y those factors most cr1t1cal to the educatlon of black childten; or in
‘other words, prepare for you the defmltlve word on‘ black educatlon Now, if that
'is not a challenge you tell me what is? So, what follows is my humble attempt to

do just that. (As an as1de the title of thJ.s talk is slightly maccurate in that

whlle I mlght endorse black children bemg\educated in separate settmgs we must be
mtolerant of black kids bemg educated m segre ated settings. I take respon51-

b 1llt:y for that error I mll explaln that more 1ater) My épproach to the ‘
probléf\ will lf to discuss what we mean by quality educatlon and try to place, that
in the context of the real world To"do Mthat' T take the lead provided us by such
,black scholars as Dz‘sr W.E:B. DuBois (1973) and Carter G Woodson (1933) S.econdly,
I wil¥'discuss those soc1etal. contradlctlons we face and the rélationship of \ ,

' educatlon‘ to those problems Next and the heart of the presentatlon, I will -
suggest that education of black people is really cultural unperlallsm rmanifested -
in NUMETOUS ways. In this section I will attempt to be e:;pllc1t about chose factors
I view as bemg most critical to the’ education of black childrer ‘ srd finally, m
kgepmg with the dictim of not sirply understanding the world but changmg it T

will put forth a not- so-modest proposal for change o

. Before we can talk about qua lltX educatlon we must answer the question: /

A

education for what? We probably have as many answers to that questlon as we have

)
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beople in this room. But in-oxder to answer that question we‘rrmst have a

conceptlon or a vision if you-will, of what we want our chlldren to become As w%
a matter of fact, 1f we do not answer that question w1th Some degree of Lmammlty
I am afraid that we mll fall victim to'an old Afrlcan ‘proverb whlch states: ''If

you don't know where you are gomg any road will take you there For some, and 1
hope only a few, the answer mlght b.e."we just want our kids ‘to get the same thing

’ x;;hite kids get so that we can,partl‘éipate in the corruptlon more a.bmdantly.“”
While I might question the ultimate viability of such a position as it relates to
the benefit of black people, the fact is'that such a pdsition is econsistent with'
the very basic temets of American education. As Dr. John Gardener past secretary
of Health, Education and Welfare once stated

-

(A) “society such as ours, dedicated to the worth of’
the .individual, committed to the nurture of free, \
rational, and respon51ble men and wormen, has spec:.al

B ' " " reasons for valtiing education. Our deepest‘convictions
' impel us tp foster individual fulflllment (cf Baran "
~ T . and Sweezy, l966 ppr 306) o

- .

On the other hand we might want education to play a cntrcal role in changmg the
quallty of llfe for black people> generally, rather than s1mply the "1nd.1v1dua1 .
fulflllment" of the select few. But in order to address’ what that role is about N »‘.-\v
e let us examine the. quality of life for black people; a -quality of life we - - * - —-~u-

A
want the education of black p%ople to improve. Being'from Detrort I will cite

°
~

two examples related to the quality of life for black people there I am assurm.ng,

: poésibl/y'\mcorrectly, that similat conditions exist in large, Texas cities. On the-

other hahd 1f such COI’ldlthl‘lS do not presently exist maybe I am preparing yOu for
., things to come. The flrst; exa:rple is a report freém a study done by twp economlsts
at, Michigan State Um.versrty on Lmenployment in Detrort Their f1ndmgs were:

L (1) Unemployment in Detroit fs of crisis proportlons \
"as' severe as it was during the Great Depression.
- ) During mid - 1975, the official rate of unemp loyment in
‘ the city was about 23 per cent, and in the immer city
it was double this level. Rateg of unemployment are
even hlgher for blacks, women and youths. Black

¢
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" teenagers ages 16 to 19 suffer the most with an
~+ °  unemployment rate of about 60 percent. .It is no
h exaggeration to say thag nearly a whole generation K
r of black youths are passing from childhood to adult-
. hood with little prospect of secure employment .
(Taylor and Peppard, 1976, p 48) . .

-

Under such conditions we might ask the llkes of Dr. Gardener what "individual
fulflllment" has schooling in Detfoit prov1ded the @Pﬁ who are the v:Lctlms of,, -
those unenq)loyment rates. In fact, those percentages suggest that we are talking
about more, than 100,000 individuals. |

Turnmg now from those aspects of the quallt_y of life outs1de schoal I woulﬁ
like to cite a descrlptlon of the quallty of life within school as described by
the top administrator of one of the c1ty s agenc1es

’ The schools in black commmnities often resemble .
Yooy red-light districts and sometimes even baby-sitting
compounds more than they do centers of learn:mg In .
the halls and corridors some students are passing
narcotics of vati6us kinds “to one arother; others
are ' singing and dancing to the latest top ten tunes
on the "soul" charts. Straws, purcbased or stolen from
. cafeterias, serve for the snorting or "tootin!' of’

cocaine.
_ Admlnlstrators teachers and parents used to worry e
‘ about thé high rate of drop outs. WNow the problem is SN
s . the large number of drop-ins. Drop-inms are drop-outs \ "
or former graduates who return to the school, usually * -

- . through. an open rear door or a door unlocked by a -
student accomplice, in order to sell drugs, to exort
money from students, to recruit. potential prostitutes,
to break into student lockers.. .to sell or purchase

’ "hot"' goods which generally come from br. and g f
entering neighborhoad homes and/or shopliftin ~
downtown department stores. T

- - Regular police departments- are no longer capable :

T i of handling or halting the robberies, sellifig of stolen

. goods, criminal assault§, vandalism, peddling of drugs,
an pimping which has become as much a p Qf the
- normal imner tity school life as classes themselves. \
So, in an attempt to cope with the situation, Board of
Education. have hired plainclothes, sometimes, under-
scover, security force. However, under the supervision
of the present administrators, the primary target of (A
4 " this security force has' become students engage"d in
o o political activity.. . .
Under these c1rcm1stances many parents feel as
if they fare sending their children off'to war instead
.of .to Idarn. Teachers also feel themselves surrounded °*

8
—
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by hostile forces they live in fear of the corrmunltles . o
they axe supposed to be serving..
Most teachers have no understandlng of the historical

role which education has played and contimues to play in

* American Society. s They have not the slightest hotion or . ~
even concern as to the purpose which education should
play at this stage of human development. Their interest L
in the astudent is like that of a camner id a camnery; . D

. their sole motivation for coming to school is their bi- L \\
weekly paychecks. For most teachers...self-indulgence -
(a larger and more ostentatious automoblle armore :

. ‘bxpensively furnished home, fancier clothmg) i¢ really
- the order of the day. (Aldndge N D. pp. 3-5) 7

-,

Whi.le this assessment of the schools\-‘ Adhlnlstrators, teachers and eti;de'nt.:s -
migt}nt not now be the case in Texas, the above descfiptioh .though painted in a rather |
horrible fashion, is a very definite aspect of the reality of schools in Detroit,

" New York, Chicago ard other ma:'jor cities. In-addition te this descriptioh of our
sehool we face such problems. ag:’ the recurrance of gangs; the robbery and shootmg

death of an 84 year white mn/hy two youths; ages 11 and 12; numerous execution style

' slaylngs mcluﬁmg that of a young attractive,’ black school teacher who was

3

\
“

ev1dently sellmg drugs in the school and people throughout the city 11v1ng in,
fear of losm%\th’elr ‘modest possess:.ons or their lives.

. The third and final example I use as beirig irﬁlcat;we of the quality of life
for some black people is taken from a ’h.me ‘magazine article dated May 17 1968
The artlcle de,&scrlbes the ;hfe of ‘Earl Perkins, a ‘black man who zhops cdtton on a,

)

?1antat10n in the M1551551pp1 Belta:
) The most.he ever earns is $3.00 for a twelve ~ o
hour day in the fields, and usually he is paid off .
, ) - with a fraction of hls*actual pay in c%sh { the rest )
. * , probably goes to the company store). To supplement .
" the larger, Perkins sometimes hmts rabbits, not_with
a gurt but by skewering cottontails in their warrens
) with a sharp stick...Perkins, his wife and eight
) children pay $10-a mnt:h rent for a dilapidated
e "shotgun' shack, which has no indoor plumbing,
electricity or gas. Perkins' life-is typical of
the more than 100,000 Southern ‘blacks in the -Delta °
. whose mode of exigtence has changed little in 159
/ years (cf Greene, 1970, pp. 250-1).
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leen these three examples it seems as though the ideology which siJggests

\

that educatlon shpuld be for "'individual fulfllhnent" whatever that 1s is P

-mappropnate. Oonsequently, when we- addréss the questlon of educatlon for- what" )

" for black people we must not be deluded into believing the 607, of. unefployed youth -

in Detroit vwould, ad a group, become employed .'Lf thiy only had thatr "individual

" fulfillment" that might be derived from a hJ.gh school diploma. Also, theré is not

Fh

~
- ) much reason to belleve that such "individual fulfillment' will substantlally alter ‘
the llves of the millions of Early Perkmses which exist in this country. ©. B
Facmg problems of this magnltude let us now ‘address that question of "education
for what?'" It seems to me /ﬁt quality educatlon rrust play a key ‘role m‘alterlng
those oppressive conditions cited above. In other wordﬁ/ our definition of a )
quality education is not unrelated to a quallty of life that we des1re That v \

43‘\

EKC

quallty of life that we de51re I would assume, strongly suggests the enhancement .

of the status of black péople en masse. That is the educat:.on of black p.eople must,

1f 1t is to be a quality educatioh, must address prlmarlly to the power, pr1v11edge
and prestlge of bl.ack people in order that they may pursue. llfe l:.berty and the
parsui't of happiness. And, smce our present education is not doing that we need

'to wnderstand why in order that we mlght alter ‘that 51tuat10n

' ) ‘ Education As Cultural l’mperlallsm ‘ a

[

In aggreement with Martin Carnoy (l974){, a foxmer colleague of mine, an : ¢
economist at Stanfofd Unlversity, Education in’this soc1ety is cu\ltural mlperlallsm
What do I mean by that? Well, I would assume that even though the concept of cdlture
is often mléused most of us, in a general sense, have a fairly good ynderstanding of '

wiat that term means, On the othef hand, discussions of imperialism is sort of a

"ho-no'' in- this societv so I would ect our understanding of that term to be
» - (¢ &P : & .

? . ,
_somewhat less clear. For, that reasor;\l offer the following'as a definition for,

tmt term: , AN 9 . N o \
. ’ A,
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", The pokicy of ‘éxtending the rule or authority

of (a) ... nation over foreign countries, -or acquiring
. and holdin% colonies and dependencies. (Random -
: : House, 1973) : - .

I do not think that there is.,' much question about the role of this 'country’- in this,
the year of the Bi Cen}:ennial, - having "extented its rule"' over those of us*of - . ‘
African descent in ar; imperialistic %ashion. But even more, that extension pf rule |
and dependency continues to this day in the form of .cultural inperialism through

- 7/ .
the system of @ucation. K
Specific‘ac\].l'yf,wcultural imperial}@ manifests itself in the schools in a number -
N . s ' ¢
’ ~ 4, < N A

>
.

of ways: \ / S
‘ Sl Fo&wal schooling is a function of the economic ' e
‘ and ‘social hiera y' of the society and.carmot

be sep{?téd\ﬁrom i, .
. . ”~

B \ . 2. As a result of the above, schools function to . .
- . reinforcé the social relations of product‘i_on. .

3. Related to that, the fact that schools for blacks - ’
: and .other pooy are often prison-like and oppres- C
w - .give-and that such ‘schools teach these children .
' inl ways which have little todo with their reality
. and are irrelevant to their interests is a
S function of the above -mentioned ‘social relations:
~. of production. :

4. Because of the relationship of schools %o pr t-
tion relations in the larger society, mass school-.
ing was instituted primarily as a means of organ- - .

" - izing “uncultured' ‘workers to support the - ~
capitalist,system by accepting their roles in it.
Ip)othfgﬁrds, asprimary purpose of the school
is to cate in the workers, blacks. and-other

’° ' poor the idea that -the system is legitimate ‘
(i.e. just,.right). ) . D
o 5. Related to the above functions the schools serve -

to allecate people to social roles in that

7

heirarchy. R

6. Last, but tost importantly,‘ the contrél of
schooling rests in the hands of those at the

F"D%P; of that, social heirarchy or their agei;)t;s k
~  fox, the very purpese of maiv{taing that heirarchy -
' .and ensuring to the bést of their ability that
. oo this cultural irperialism will be fulfilled. -.
[ S ' (Carmoy, 1974) . r //
0\
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leen these g)eneral characteristics of education as cultural imperialisrp and |
. using that framework as a tool for understand;\.ng the education of black youth,

we might now attempt to analyze ‘the 51tuat10n of black chlldren in the-Texas

schopls. Not bemg “from Texas and ha\nng no first hand experience relatlve to
' how &flese schools serve black kids 1t is necessary for me to generahze b li.dt er
" settings and assume the corrtnents fit. However, one bit of information that
have is that, unless .drastic change has place since 1971 blacks in the state
of Texas e‘core about 8 points* lkower on the ACT than do whites énd about "a point ;
and a half pelow Mexican Americans. Fm?ther /as we view those test sco es accordmg
to soc1oecondmic status we\fmd that even those blacks of the highest ES score "
below white of the 1owest SES Now before we Jump £o any conclusions. about these
_ scores reflectmg@hnetlc de'f1c1enc1es as might such racists as Shockley an‘d Jensen, -
the fact is thatzsome-blacks did score in the highest range of the SCOTES; and at’’ |
the same time about 30% of the whltes ‘scored iff the lowest range of the scores.
A " Now wunless Shockley is going to clajm that .that 30"/0 has a substant:.al amount of
 black blood we can dismiss fhat heredltablhty' argument right now. .o 3.
Another way of wewmotgnose seores might be to 1ook careﬁllly at the socio- .
economic status of the whltes and then attempt to see if that- prov1des any clues
to onr understandmg the scores of the blacks. W‘nlle ‘the scores of both whites
_and Mex:tcan-Amerlcan tended to drop between 1967 and 1971 the scores of blacks
ox;er typt period rather consmstently, though not substantlally ch_mbed for each
. SES category, There might be numerous explanatlons for sugh an occurence but two -

&

possibly expianat’ions stand out in my mmd 19} during the late 60's and early 70's-
‘there was 2 tremendous shift in the consc10usness o‘jlack. youth' and 2) though -

- ot significantly in, a relatlve eense there continues to ‘be a shift of the black

. y : | ‘ |
L . ‘ . o o -

Q. *ACT mean cormosite standard scores, data source provided by the Urban Studies .
EMC Center, Trenty University. X

T _ : : 11
Y
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population from the rural to urban areas whlch means that in a absolute sense
there is a slight rise in opport1m1ty. Now I have not actually tested e1ther of
._;these “notions as they oCCUre.d ‘in Texas gor have I tested the relatlonshlp_ of
cronsciousness to achievement. Bt I-have ’fo'gnd consciousness to be associated
with assertlveness of black youth, (Newby, 1974) ' S - e
But merre importantly, even-though the present tests are the only indicators g
4 we have presently, to test academic ach;,evement we mlght take’pause to under—
' stand what those tests are all about.  In doing that wg, mlght raise questlons
such as: “hat was the’ genesls of testmg" what was/is the purpose of testmg"
Do the tests reflect what the students know? | The answers to these questions mght

help us place in some perspect1ve the scores of black youth relat1Ve to whltes

N and’others. Also, the answers to these questlonstshoﬁld ‘suggest_a more pr.ofr@ble,
. ’ ' ! on ) ) ., * ',

use of such tests. ' ' .

e . - 4 e . [N

. The Role of Testing in Cultural Impérialism
» . . ' * ' ~ . ) * .

As to the genesis of testing, we need only to look at who the pérsons'w'ere

m the forefront of the testmg rmvement and what were they about -"what were their. .

~

valués" ‘Both Kamin (1974) )zn his "'The POllthS of IQ" and Cl enc Kaner (l970)
\ have well demonstr\ated that‘ the leaders of the testing movement - 'Ihorndn_ke Terman, |
Yerkes@g others - were great believers in Eugenlcs._ What some of you might

< .ask is Epgenics? It pretended to be a science of human breedmg, the car%ful
selectlon of parents in an effort to 1_mprove the human race. Consequently, these
grants in the field of psyct:)logy -and testmg pamcularly, weré about the busmess
of sterllization for southeastern Europeans ‘Mexicans and blacks . P\ng:her as Karler

shows the whole testmg movement ‘which was fmanced by corporate money, functloned

¢ to llegltnnlze the corporate state.. That is, -the very construction of these tests

intelligence was related to one's moralfty. (Are we to assume that R
Q ' N s . ,

2

was to show that the_ more wealthy one was the more intelligent he was. Also, °
E&Jﬁ”‘e 4
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Hayes is just dumb”o) Put in st111 another way, it was the ‘purpose of test.mg

[ 3

to legz.t.unlze the 'social class structure, or the social. relat.lons of produotn.on.

ar

The follown_ng quote fra'n Terman is of this,purpose: oo s

% Prel:um.nary J.nvestlgat.lons mdlcate that an IQ n
below 70 rarely permits.anything ‘better than S -

unskilled “labor; that range from 70 to 80 is’ . -

. preemlnently that of semi-skilled labor, from 80 ‘

, " t0'100 that of the skilled or ordinary clerical
‘1abor, fram 100 to 110 or 115 that of the semi-
professional pursuits; and that-rabout all these are
the grades of intelligence which. permit one to

7 enter the professions or the larger field of . -
. business. Intelligence tests can tell us whether
a child's native brightness corresponds more -

» nearly to the mkdian of (1) the professional classes,
(2) -those ‘the semi~professional pursuits, (3) .
ordinary skilled workers, (4) semi-skilled workers,
or (5) unskilled laborers. This information will be ) -
« of great value in planm.ng the education of a-parti- -
. cular child and-also in planning the differentiated :
N surriculun here’ recanended (1923, pp. 27-8). :

]

there be any doubt as to what the purpose of that test.mg mvement was all

about Row I know the scores I was alludmg to g@arlier were so-called ach:.eve—

4 LR

ment scores not IQ tests But let's- be sure about one thing: there are- more -

L4

similarities Wences in those tests. Addluonally, wht include

~

. ~ .
+ persorality tests in this discussion. The same people make wp-.all these tests.

Related to this second point and tp answer the last question "Do the tests

3
* reflect what the students know?", we might raise two othef <ﬁestlons whlch requlre

1r//estlgatlon, dld the schools far elther blacks or whltes, but partlcula.n‘ly\for

blacks, teach what was being tested: l) If so,.how did the people at American

.College Test_mg in Ames, Iowa know what was_being taught in Texas?; 2) for our

hkure reference, and I think thJ.s question requires same serious reflect.lon,

should the schools be teachmg black kids what was bging tested’> By that I do not

A

mean that we should conslder whether or ngt we should teach the test '- althoughcln

' many th.te schools’ (I hear) that that is prec;l.sely what is done. No! I am ra1s1.ng

EKC

the quest.lon as to whether the content of those tests are the most relevant th.mgs

black kids should be about? While I have been tabbed "the expert" I de not have
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the answer to that qtzestién but it, sﬁduld receive some serious consideration.

. Two 1ast points before movmg on to another aspect of how the"schdols promot,e.
cultural mperlallsm One whlle we should be skept1ca1 of how accurately those
tests aCtually reflect what blacks are learm.ng in schools, it is entirely: p0551b1e -
and likely given the state of black education natlonw:Lde - that those tests,do
reflect the sorry state of black educatlor{ in Texas. The other point I want to ,

make is a’rather curious littl®e thlng for those people who think that there is a

fragment of truth to t:he Jensen - Shockley argument, A well de51gned study by

Christppher ,Bagley (1975) th.ch was doneAn England found that the more .'wh:Lte”
blood an African had the lower they were h'.kely to score on the Stanford Binet.

g\,
There is one other aspect as to t:he role of testing in promotmg educatlon '

%

as cultural l.mperlallsm whlch I will f@turn to later. ) "y

[ Y

The Teaching of Reading: in Cultural Imperialism - /\
) (‘. ‘ ’ d ‘ .
"#Bs a follow up to the learning c*tent in the education of black youth'we
might discuss several facets of the curriculum. No -dowbt ome of the biggest  °
problems blacks have with those tests previously.discussed is the problem of vocab-

ulary which is also related to reading.‘ While I am not a psychologist and carmot

make definitive claims about the very complex issues involved in cognition, and

, . .2 .
with that reservation in mind, I would like to comment on the issue of reading. A
deputy supermtendent of the New York City schools wrote: . (

Reading facility is a kind of qu:mtessence a
distillate produced by the commmication process. The
search for the almoss magic formula for sucess in reading
must, therefore, go beyond the crucibles of the resultant
broth deep into the cauldrons of the language potions

- and ingrediemts from which it springs. Failure to find
such a reading formula can mean only continued degrada-
- »tion and despair now and in the future for the countless
thetisands of children who pass through our schools :
. degpite the most valiant and heroic efforts of the archl-
tects of-anti-poverty and othed such well-intentioned - - -

programs. (ng, 1966)

.
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In other words, to teach reading to "those countless, thousands" who pass through

>

the ;chdol house doors réquires not only ''valiant and heroic" efforts but alse a °
"magic‘fornula‘.'“ As my fourteen year old would say - that's heavy! It is not’
only heavy, it is incredible. It is particularly incredible when one is presented
. such factsfas the following: P
1) During the vobe{” registration campaigns in those

states where literacy tests were required, SNCC

workers, college kids, with no training in .

reading taught people to read sufficiently enough Lo

to pass. those literacy tests..

2) In one year, by using high school students, Cuba
" taught tens of thousands of'illiterate farmers

to read. o
- 3) In 1949, China with a population of over 800 . i . x
million, only 17% of that population was - &

literate. Now, some 25 years later 907 of the
© population is literate. (

N

I vaquer what would be the New York superintendent's response to these facts?

e

Rurther, while I think he overstafes the case, I tend to agree with-Nefl *
’ Pqstman who states that: . v s , -

. \ Teachers of reading comprise a most sinister
political group, whose centinued presence and strength
are more cayse for glarm than celebration (Postman,
1972), ' . N

-

°

Why political? Because, he says, ''to t;egach reading, or even to promote vigorously

the teaching of reading, is to take a definite political position on how people

should behave." Also, since most of these same teachers who feel reading is so

rtant would be opposed to using books which allowed kids to’ read something
that:

Described the growth of American Civilization as
‘ ge' g characterized by four developments: 1) insur-
» rection against a legally constituted government, in
order to achieve a political identity; 2) genocide
against the indigenous population in order to get

land; 3) keeping human beings' as slaves, in order A
or achieve economic base; and 4) the importa- :
tion of "gbolie'" labor, in order to build the rail- *

roads (Poftman, 1972, p. 54). .
ERIC R I ‘ .

e




it adbhie i ad e A A A AL LA RN T R DR
\ ‘ -

N 4.. : l > ,( 414- . . ; , o

‘Also, that quote whlch the reading _tea'chers would"prob?bly refuse to teach might
be' the very curriculum coh"tent that black kids would feel was honest enough to be’
worth their ;time- " .

\More i.np?)rtantly, though, the real~politics of reaainé teachers and the schools
is the fact,thatiat every level, from pre-school to graduation, ‘they determine for
everyone's edificationl that literacy is equated 'with intelligence. "If that were
trne " he states, readmg teachers would be the smartest people around.' But the

“crux of the problem is that children who do not read"well are considered to be
stupid. Even more it is precisely this notion Wthh keeps blacks and the poor in ;

their place." And in so doing, the realities of cultural imperialism continues. .

~

Teacher Expectations and the Allocation of Social Roles

’

Reading teachers as well as other teachers mot only perceive certain kids to °
be Sstupid, they act on that perceptlon through their expectatlons of students

performance I should say, t'hat Whlle I am certain, and there is substant1a1

’ﬁ,

. “research to Sbport my claims relative to.teacher acpectatlcn;x, 1 started not to
mentlon this aspect of the teachmg—learnlng\process because it has been so over-
worked. Also havmg been a teacher I}\.mply do not hke the 1dea that people -
researchers parents admlmstrators etc - are always dumpm on teachers
Fmally, 1 do.not mean this in a negatlve sense, the question has been raised as
to whether the teacher is really important in the total scheme of things? I w:,llz\

explam this point later on. Bnt since 1 have started I‘mi.ght' a; well gbe'spe/cific -
about those ways m .whi\ch teachers make a negative contribution to the education
of ,blacks. . Coleman (1966) found* a rather strong posit.ive asdociation between‘
""Teacher's Verbal Ab;leity" and student achievermt.- In other words, teachers with
more elabBorate \;o.cabularih.es were more 1ikely to be teaching kids whose tests scores -
were high. Does th:Ls mean that smarter tea‘ers produce smarter kids? From hls
data we can not make such a statement. What that mlght say (particulagly smce "he

Q . N ~~ l/
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does not know what that "Teacher s Verbal Ab111ty is a pkoxy for) is that the

more middle class teachers are more 11ke1y to be teachlng} suburban klds. And if
‘. . . . 0 . LR - ‘ N A
those teachers are in suburbia because they do not want to/teach black or poor kids,

s%mbm is exadtly where T want them to be - not in the black community, regardless

- }
- of their knowledge of the Engllsh language.

'

tIt- these teachers w1th their extensive VOCabulariés are teaching kids they ‘
view negatively and do not expect them to know much there is little chance for the
teacher-student ‘interaction to have a positive outcome. The research tends to show
‘ that teachers who view kids positively give them positive seinforcement. 'So, the "
question becomes howdo these expectations come into play, become ope_ratJ"_onalized. \
One ‘exanple is provided b§.r the res_earch'}of Judith Guskin (196853 She presented ,
separate groups of t%eachers'with a tape recording of a middle-class white Chlld
’ and a low-income black child. Each.group was asked to write a serdes of questions
L T about what “they had heard. While the words of the two childreh were exackly the !
game, the teachers assessed the two children very differently. The black child
was thought to be less mtelllgent to score lower on achievement tests, to be likely
to drop—out of school and to have come from / so- -called culturally depnved back-

ground. More ‘than s:.mply viewing black children paternallstlcally as many of these

- teachers did, I wonder what the teacher- student interaction is like in the following ca
A
In 1963, the conmiss1oner of Education of the State
N of New York declared that was state policy to eliminate
; racial imbalance_in all state schools.... On the day ¢
3 - the declaration was published, staff menbers in a large e

high school wete discussing the ammouncement; it was
evident that these teachers opposed (desegregatlorn)
One declared that he would move to the suburbs if the ‘ _
commissioner ever tried to force his children to go to ~J &/
. , " school with (blacks). Another said: 'He ought to have = - '
{ to teach some of the little bastards." (Wayson 1975)

* In addition to my query about the nature the teacher- §tudent J.nteractlon in such
Ce

..

cases, taking the lead from Coléman what difference would the vocabularles of

these teachers matter as it relates to.student, achievement?
. - 4
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What difference do these attitudes rake? : In the classroom they\are operationj

alized in such a way that children are given: necative-‘-’eedback‘ -Cons'ecuently,‘

» learning’ becomes antlthetlcal to wl'xat school is about for them. For example, in
corparing, several classrooms Eleanor Leacock (1969) found that tﬂldd]ze-class ‘
particularly white chlldren weére bing SOCla].lZed for achlevement, ,,self dLrectlon

“and leadership whlle lower class children were beﬁg erlled in obedlence reading-
and arlthmetlc tq the exclusion of sclence and social studles In a -rather con31s-
tent finding also (Leacock, 1968} Rlst 1970) is that teachgrs of lower class

V chlldren tend to dlslrke bright students in such a settmgy In fact, they tend to '

be overly crisical of such students while admiring students with lesser ability as

long as.they are quiet. ’ - . a _

In sum, throughv not’ only their verbal interaction teachers holding such views °
of lower status students org,am.ze their clas% along pegce.wed soclal class lmes
and reward a nunlshlsh students in accord w1t:h the:Lr épectations. In fact teachers
through ablllty grouping.and cumlatlve records stlgmatlze chllch:en and mltlate the
"approoriate" tr."acks forsd éh:.}dren Consequently, the particivation of t’eachers in

cul tural imperialism is congruent with thé rest og C}Q\systan Théin actions allocate
T

l_klds to. their f,uture work roles ‘ W -/» ‘ ‘ -

-

Racial Balance As Cult:ara’l Imperialism

N N

.,,Usually_ around the issue of desegregation, another issue is raised havmg to

i

.+ do with the aspirations of black youth. " It was assuned that blacks would *strive
toward greater achievement if they attendéd desegregated schools. In such schools
it vas belleved that the reference group for blacks would be’ t:helr achlevement-
orl.ented Whlte peers I would assume, that such an assunptlon was based upon that
research Whlch su;:rpested that blacks had this urq;ent desire to be whites (cf Kardiner &
Ovessey, l9Sl) At any rate, Wilson (1959) found that tne asplratlon level of blacks
tended to be higher in segregated settmgs--that is correot blacks in segrregated" !

<
settmgs:—atcordmg to his stud_v—tended to have ‘hlgher a%ratlonal levels than blacks

Ly

in desegregated schools. An excelI%t exarple of this v%as found by Ogbu (léZA) in his
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study of the Stockton, (Calif.) district He showed that black kids judge themselves

. on this black peer relatlonshlpxe get busmg for rac:.al balance the very epltome of

\
cultural imperialism.

Several years ago Stokeley Carmichael and Dr. Charles Hami‘iton\asserted:

"Integration'’ as a goal. . .speaks to the problem 6f
blackness not only in an unrealistic way but also in a
despicable way. It is based on complete acceptance of
EﬁeE}'Qct—that in order to have a’ decent house or . ;
education, black/people must move into.a white neighbor-
hood or send. their children to a white school, This
reinforces amdng both black and white, the 1dea that

© 'white is automatically superior mT%lag;k‘

definition inferlor For this reason, "inte at 1
is g subterffipe for the maintenance of white suprermgz

" The logic or truth content of thelr assertlon would seem to be self-evident. Yet

'\, t:he NAACP and the courts contlnue to advocate and rule, respect.wely, that the
school be "integrated.!' Since the NAACP, and we might assume the courts, favor

Justlce for Afro-Americans, the questlon S how do_we reconc11e the @micheel- .
Ham:thon assertion with the continuing press for :Lntegrated" Schools'7 The. problan )

is not a s1mp1e one, yet we must bring: some clarlty to the paradox.

Compomdmg this problem is the fact that large segments of the whlte populatfon

_beguiled by the:.r racism, resJ.st efforts to desegregate ‘The :unportance of this
side off the coin is that blacks and whites who are ant:i-raclst find themselves, by
opposi : the I.ou1se Day chks and the George Wallaces supporting a cause which in
f¥self denies equlty to black chl"ldren and supports white suprenacy Put’another

' way, by smply favoring whatever the racist oppose forces the progressive people
+in thls country into a liberal position which is not only paternallstlc ‘but itself
anti-black. By anti-black I refer back to the Camu.chael Ham11t<m assertion that

"integration' is'a subterfuge for white supremacy. How could this be?

wie < ) v + ?
- e - e e o o e e .

1Carmichael and Hamilton, Black Power: The Po1 1t1cs of leeratlon Random House,
1967, .54, ¢
P8 ‘ : “&%@

and their prbgress in relatio h{p to other black kids.: So, lnstead of ma:mm.zing '
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' equal." The overturning of such '‘white liberty" enhanced the status of black *

‘'as saying as is often done, that whenever blacks are separated from wl'ut'es they \ - :

- be absurb-~illogical.

Mo doubt th¢ most important goverrmental act on behalf of Afro-Americans in
this century wa the 1954 Supreme Coum: decision. The decision essentially
stripped away the legal sanction of subordinate status “for black people. * That is,
_ prior to May 17, l954 1t was constitutional for black péople to be relegated to

any place and anything whites deemed appropriate under the guise of ' separate but'

people as citizens--that is, so-called second-class c1tizensh.'1.p was no longer the

law of the land. Consequently, we might conclude as d;Ld Lerone Bemmett: in his.

Before the Mayflower, that the '54 decision ushered in an eEoch

On the other hand, the’ court was not saying and should not have been lnterpreted
(blacks) are likely to suffer psychological damage. If that were so, well over % '
of Afro-Americans would be in trouble just being a“‘m\\home! Such a cont,mtion would

At the time of Browxfnd5 for years subsequent to Brown, the major concerrr was
equality of educationa opportunity but at this point ifh our history the issue has .

N
become rac1al balance to the exclus:.on of all other concerns. The social science

_evidence which shows that few, if any, benefits are derived for either black or

-

white children as a result of desegregatlon is 1gnored or denounced. The issue for
the.racial balance adwcates has been the mixing of bodies such that ‘blacks are
always in a minority rather tharr an 1mproved education for blacks In fact the
concern raised by James Coleman which- suggested that desegregation leads to "White '
flight" is a concern for, to the the degree poss1ble keeplng the white majority

in the, cities, not qualit:y education. Essentially, what that means 1g that black
ch:l.ldren are Dlaced in the Vulnerable position of being subordinated in mmberous

_ A

vayst T : R Lo

. 1. Classroom teachers &- white stl{dents often regard them
as lnterlopers . .

20 | -
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{hlch results in: . .. . . \
L 2. 'Blacks being d1sclplmed (1 e. suspended eeccluded ,
ete.) at a rate that far exceeds the proportlon in- -
the school. = ! .

‘. ¥ 3.° Minimizes their opporttmuy for equal part1c1pat10n
LR in school affairs. » . )

» (4..' Most mportantly, retards their academlc achlevement ‘ {
The non-Southern school dlstflct whlch has served as the rac:Lal balance model-Berkeley, ,

. California, - is now reportmg after eight years of two-way busing that there is an”

o increasing desparlt?'» between white and non-white achlevement‘ Accordlng to the

reports from Berkeley thls despar;Lty leads to separation in the classroom and on the

. playgromdt One could agrue that thlS mcreasmg disparity has little to do with

<

»

Q

Kea
7

separat:.on or mtegratlon but raclsm and class baas in"the very fabric -of schools

. h A » /
“in short cultural lmperlallsm / ‘-

i

<

" While the right of black children to a’non-segregated non-dlscrmanato
‘educatlon mst be: defended and fought for, the evidence continues to moun that .
mtegratlon (as presently conceived and"pr(a:ctlced) is a subterfuge for white
;. supremacy. And furth&his emphasls on race‘ clouds the nature of the explo.ttatlon
of both blacks and whites. - ¢ , o v
The critical link to my argument that s@ool:mgls "ﬁrimarn':ly”' culttxral mperlallsm
is to show tha® schooling is a ;iction of imperialism In other words that sucl‘l
schoolmg not only serves the mterests the top of the socio- econom1c hlerarchy but
is. controlled by them. Iumedlately, I know that there are, .those an'mg you who can
think of nunerous‘ local school board members who are certamly not m the ruling
class Alsq, I am certain t&‘t in most mstgnces the man who actually runs the show
is the supermtendent who definitely is not in the ruling class ?1%n this notlon7
of local.control, am I just being 1rrespons1ble to make such an assertion? I think ot
_‘ At the lowest level oi%this system-of control we find the: schoolboard' merbers . -

Who are they? In his book ¥ho "im 0ur Schrols? Nedl Gross found that a slg;nlflcant
nurber, though a m::norlty of people who run for the schoolboard-do ‘rt for the ‘

experience of running for political offlif. /8:\nce it is their intehtion ,to move
. U . 1 ) : :
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n the polltlcal structure we mght assume a ccmnlﬂnent to the polltlcal process.
Whi le- that mlght seem obv1ous and trival 1 thlnk q.t tells us scmething about their
corrml*ane~nt to‘the preseqatlon of the status quo. ‘\bther study has shown that
well over 75% are busmessmen and professmnals rather than workers or blacks 'Tor that
matter. But even more tellng part.lcularly ds it -_relates to the proper education
of blacks, Neal Gross asked super:.ntendents and schoolboard members the follow:.ng
. question: "Do you feel it! i/.s des1rable or undes:.rable for the publlc school to

C teach the superlorlty of the Amerlcan way of life J.n ‘all things?" -His fJ.ndJ.ngs

. were:

r o

,73% of the schoo‘lboard members and 61% ,of the superintendents responde;i that (

. such a practice is "desirable." Gross concluded the obvious,

.

"a g’a]orlty of ‘ ‘
superintendents and schoolboa:rd members r"avor an e’thnocentric bias in the clas\smem. "
Is there any question Wh&e they must stand on oroviding_ that currlculum content
. which is essent.lal for blacks as an aid for our tmderstandmg our oppresslon in
relationship to thlS soc1ety ~ So, th.le those J.n local control mlght not be in the "
hJ.ghest stratum of the socz.o-econamc hlerarchy, 4hey clearly represent their v:Lews
.o Alsd, does this note suggest rather clearly what is expected-—by that I mean thé bases
for the rewards ang ganctions of teacfhers'> Thls latter point is related to an-issue
raised earlier. Are teachers 1mportant’> Knowing the J.nstltqtlonahzed ways J.n which

<»
teachers are "governed" @ggests that the problem is bigger than teachers themse]%s.

e 21 v e e B
. A\

Does this governance system not- suggest rather clearly

B B

tthenatureofthe

curriculum will be'> Does this not suggest wh.lch stg;dents mll ba, on oannand prov:.

4

the approprlate skllls 'to function J.n this society? To emphamze this pomt I use

one more example : LT R ~‘<' '

d *  The State Board in a Mldwestern state’ was holdlng public - b-\
‘ ; héaringe prior to enacting a ryling to require schools to keeply
N\ students dn classes for six hours a'day. Though it was unstated,
5 much of the lrnpetus for the rulmg‘had from a fear of having .
black adolescents "on the street.' '"Most of us at this table are T w
.- .. '~ employers and wewant the schobls produC:e employees who; will do
who will do what employers want i to do." (cf Wayson, l975)
y ¢ , - . . .’ “
Q . C : Y
EMC . : . 22 £ -



- Need anymore he sa1d7 .0 ‘ /

But more important . than the loca/l boards )and superlntendents, the most powerful' -

_in thls country do COntrol education, You should recall how testing was developed, }
, == ye |
prcmoted andf institutionalized by co;'porate mney Further, that mstltut.ronallzed .

: test:.ng industry unde:.:glrds the very structure of our schoo m both 1ts status Tor
'structure and curriculum content. One other not unrelated point, the most powerful
in this country? also serve on and control those Boardmf Trustees or Regents for
those institutions where admnstrators - the gatekeepers of the schools - and
teachers are trained. So, while it 'may appear that we have local contré6l, where

" the buck stops - and I meéan both money and power - is pot us in the hands of the'
hands of the people. ‘ , o

" Where does this leave us? I began by c1t1ng some real world e}amples of our

. oppresslg_n DuB\01s ang Woodson in thlnklng and wrltmg on the subject of the

;'“f. education of black folk sugdested that we should bé. educating chlldren in an
effort to relieve this oppréssion. They suggest that our problem is not s:.mply the
level of ‘.educatio'n but the kind of education, as well. ,'I‘hey both suggest that we need

\ to have a vision that is based upon a knowledge of the world and what our place can beA:
in }shat world. This knowledge will cause us to rely on struggle rather than

*

~ wishes. For. example DuBois would ask of this group: Is our goal to train a few'

black doectors so that they can make $400,000 alyea,r‘from illne$s or should we train

numerous doctors whose orina.ry occupation will be to prevent il]ness? He suggested.
in no. uncertaJ.n texrms that our task was not smply to move mto the mamstream .

_—

*  (as telev1s1on would have us believe we have already done) but to change the course

.
”w

of the st{eam I am suggesting that only when this is done can we expect anythlng-

that r.embles equal educational oppbrtunlty ' '

What -can be done" Here entails my not—so-modest proposal. ® e must reoognlze
4 ’,

that only when the control of' education 1s in the hands of those people who are

.’now operessed ‘can we expect justlce But in.themean time we must struggle

. MC agamst all of those manj festations of' cultural imperialism. By that I mean struggle

23
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to stop testing in your district, struggle to stop teacher tracking, and

strudgle for a curriculum that leads to a fuller understanding of oppression.
And as a result bf‘this understanding we must struggle to.fundementally change
7/

the present social relation of productioﬂ which schools reflect.
j R . .
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